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Background
Living heritage offers context-specific content and pedagogy that enhances the relevance and quality of education, while also promoting a broader approach to safeguarding. By contextualizing how and what one learns, it strengthens the connection between learning spaces and learners’ everyday lives, fostering pride in their own cultures and respect for that of others. The 2003 Convention recognizes the transmission of intangible cultural heritage through formal and non-formal education as a safeguarding measure (Article 2.3) and calls on States Parties to ensure recognition, respect, and enhancement of intangible cultural heritage through educational programmes (Article 14). Building on this foundation, the programme on Safeguarding intangible cultural heritage in formal and non-formal education (hereafter ‘the Programme’) was launched as Funding priority 2 under the Convention in 2018 (Decision 12.COM 6).
Since then, the integration of intangible cultural heritage safeguarding into formal and non-formal education has been supported by voluntary supplementary contributions to the Fund for the Safeguarding of the Intangible Cultural Heritage (hereinafter ‘the Fund’). Early efforts focused on raising awareness and providing technical support to Member States in developing methods and tools to incorporate living heritage into education. In 2021 the sixteenth session of the Committee renewed Funding Priority 2 of the Convention for a second quadrennium from 2022 to 2025 (Decision 16.COM 12), placing greater emphasis on embedding projects and activities in education systems.
For the 2022-2025 quadrennium, the interventions made under Funding Priority 2 were structured around six expected outcomes (see Annex II of document LHE/21/16.COM/12). The purpose of this document is to review and highlight the main achievements and lessons learnt within this framework, in support of the report made to the present session of the Intergovernmental Committee concerning voluntary supplementary contributions to the Fund under Item 13 (document LHE/25/20.COM/13).
Out of the three projects funded by voluntary supplementary contributions (listed below), one is being implemented with support received within the reporting period (indicated by an asterisk). The remaining two were funded by support received in the previous quadrennium (2018-2021) and were implemented across both periods.
	N°
	Title
	Implementation period
	Link

	1*
	Integration of living heritage into education in two Caribbean Small Island Developing States (SIDS)
	2024-2026

	Project page

	2
	Living heritage and the sustainable development goals: safeguarding intangible cultural heritage through formal and non-formal education in the Asia and the Pacific Region and in Africa
	2021-2025

	Project page

	3
	Learning with intangible cultural heritage for a sustainable future in Latin America and the Caribbean[footnoteRef:1] [1: . Initial title: ‘Safeguarding intangible cultural heritage through formal and non-formal education in Latin America and the Caribbean’
] 

	2021-2024

	Project page



Main achievements under the second funding priority in the 2022-2025 quadrennium
The interventions have generated significant positive outcomes, directly benefitting nine countries across three regions and reaching an additional eleven countries through a survey, a technical meeting, and a publication in Latin America and the Caribbean. The main achievements under the second funding priority in the 2022-2025 quadrennium can be summarized as follows:
Building capacities and methodologies to support a pedagogical shift
All projects integrated capacity-building to help educators incorporate living heritage into teaching, promoting Global Citizenship Education (GCED) values such as respect for cultural diversity and collaboration. In formal education, twenty-four teachers in Benin were trained to embed living heritage elements identified through a prior inventorying exercise into various subjects, with pilot outcomes guiding national expansion. The project in Saint Vincent and the Grenadines and Grenada prioritizes strengthening teachers’ capacities to carry out community-based inventorying in partnership with schools, while also fostering peer learning between the two countries. In non-formal education, the potential of community learning centres (CLCs) in Asia and the Pacific was explored, as they engage large numbers of learners of all ages each year. Across Thailand and Nepal, twenty-nine CLCs were supported to design and implement heritage-based education initiatives and develop safeguarding plans. Several initiatives – such as the project in Nepal, which involved teaching basket weaving using locally available materials – supported local livelihoods. Furthermore, and linking living heritage with both formal and non-formal education, eighty-five educators from Chile, Ecuador, Guatemala and Peru participated in four national capacity-building workshops on community-based teaching with living heritage. They developed seventy-three lesson plans, twenty-four of which were tested in a pilot phase. Methodologies drawn from GCED, including experiential learning and critical reflection, deepened engagement.
Supporting inter-ministerial collaboration, policy development and networking
A key priority has been to scale up action for lasting impact, ensuring that individual projects are firmly anchored within education systems to benefit future generations of learners, educators and communities. Efforts were made to analyse the current integration of living heritage in education and to offer recommendations for policy-making and planning to embed this work in education systems.[footnoteRef:2] For instance, the National Council of Education (CNE) in Benin recommended that the Ministry of Nursery and Primary Education (MEMP) present the results from the pilot projects to the committee responsible for education quality reform. Furthermore, promoting intersectoral partnerships, cross-country collaboration, and opportunities for exchange among diverse stakeholders has been essential. Project implementation teams included experts from the national education and culture sectors.[footnoteRef:3] At the regional level, workshops involving participants from multiple countries saw broad engagement beyond technical partners, including bearers, civil society and youth. For example, a two-day technical meeting held in December 2022 brought together stakeholders from fifteen countries to review pilot experiences of the project in Latin America and the Caribbean and generate new knowledge for advancing teaching and learning with living heritage. [2:  Two studies were developed in 2021 to review the status of CLCs in Nepal and in Thailand and to identify potential entry points to mainstream the safeguarding of living heritage into non-formal education systems.]  [3:  In Benin, the Directorate of Cultural Heritage (DPC) of the Ministry of Culture and the National Institute for Training and Research in Education (INFRE) of the Ministry of Basic Education were engaged throughout, fostering a shared understanding of opportunities and challenges in linking living heritage and education.] 

Other relevant achievements of the programme
Collaboration with the Education Sector was strengthened in line with UNESCO’s Intersectoral Programme 1 on Culture and Education, resulting in the integration of living heritage safeguarding into major international education frameworks. For instance, the Recommendation on Education for Peace and Human Rights, International Understanding, Cooperation, Fundamental Freedoms, Global Citizenship and Sustainable Development (2023) highlights the role of living heritage in fostering mutual understanding, solidarity and social cohesion. Similarly, the Framework for Culture and Arts Education (2024) stresses the importance of lifelong learning in culture and the arts across all educational settings, and the value of learning in, through and with diverse cultural expressions, including local and Indigenous expressions.
Upstream efforts continued to provide guidance and tools for stakeholders engaged in this topic, including the training of 112 members of the global facilitators’ network in July 2025. In line with the capacity-building programme’s multimodal approach, a self-paced online course on living heritage and education was jointly developed with the Education Sector (to be launched during the present session of the Committee) through the learning platform for safeguarding intangible cultural heritage, made public in May 2025. Moreover, during the reporting period, the Clearinghouse on living heritage and education continued to expand as a repository of ideas and examples, now offering more than 130 resources and projects. Finally, to mark the close of the quadrennium, a reflection meeting brought together twenty-seven experts in culture and education in July 2025, serving as a platform to exchange on the Programme’s implementation and to explore its future directions. 
Recent projects supported at the national level have adopted a more systemic approach, incorporating interministerial collaboration from the outset. A notable example is ‘Safeguarding intangible cultural heritage in basic education in Namibia and Zimbabwe’.[footnoteRef:4] New initiatives also highlight the value of linking living heritage and education with other areas of action under the Convention. These include ‘Teaching and learning with living heritage in Ukraine’[footnoteRef:5] (building on the methodology developed in the earlier project ‘Teaching and learning with living heritage’[footnoteRef:6]) and ‘Capacity-building for safeguarding intangible cultural heritage in emergencies in Small Island Developing States in the Pacific and the Caribbean’[footnoteRef:7] in emergency contexts, or ‘Empowering communities through culture and education’[footnoteRef:8] to promote sustainable livelihoods through heritage-based technical and vocational education and training. [4:  See the project page.]  [5:  See the project page.]  [6:  See the project page.]  [7:  See the project page.]  [8:  See the project page.] 

Lessons learned during the quadrennium
The lessons learned under the current funding priority provide valuable guidance on how to further develop safeguarding intangible cultural heritage in formal and non-formal education. Notably:
i. The role of education strengthened as both a driver of quality education and a key safeguarding measure. The Programme has promoted the recognition of intangible cultural heritage as part of a broad vision of education that is both transformative and rooted in cultural diversity, in line with UNESCO’s interdisciplinary mandate in culture and education. As such, the value of intangible cultural heritage for education is acknowledged broadly in major education initiatives and international frameworks. Projects under Funding Priority 2 have also clarified and reinforced the contribution of living heritage safeguarding to educational relevance and quality. This aligns with the following Education Sector priorities: (a) connecting classroom learning with students’ everyday lives, in line with GCED goals; (b) fostering confident, environmentally responsible learners in support of education for sustainable development; and (c) demonstrating how integrating communities’ knowledge and skills into lifelong and vocational education can sustain community livelihoods.
ii. Capacity-building alone is insufficient to ensure sustainability. Efforts to integrate living heritage in education must be complemented by advocacy at both decision-making and technical levels to promote pedagogical models that acknowledge culture bearers as key sources of knowledge. At the same time, assessing learning outcomes related to teaching and learning with living heritage remains a significant challenge that must be addressed to achieve greater recognition within curricula and national frameworks. Systematic data collection and knowledge sharing also continue to pose difficulties at the country level. Limited collaboration with Ministries of Education is another recurring issue, despite positive examples of inter-ministerial collaborations observed within the Programme. Looking ahead, comprehensive support will be required through both upstream actions and operational interventions.
iii. Integrating living heritage in education can play a cross-cutting role. In light of progress achieved and new opportunities – reinforced by milestones such as the MONDIACULT 2022 Declaration and UNESCO’s first Global Report on Cultural Policies (2025), both of which stressed the importance of context-relevant education that incorporates cultural heritage – the momentum gained through the Programme shall be pursued in line with the development of the 2003 Convention. With reference to the Convention’s Operational Directives, particularly Chapter VI on safeguarding intangible cultural heritage and sustainable development, intersections are to be explored on how the integration of living heritage safeguarding in education can advance the ongoing thematic initiatives and key intervention areas under the Convention, such as emergencies, economic dimensions, climate change, urban contexts, foodways and the development of inclusive approaches.
iv. While voluntary supplementary contributions have led to many positive outcomes, there is a discrepancy between the high expectations linked to the second funding priority and the limited number and scale of contributions received. The proposed plan is to further develop the programme as part of the Convention’s intervention areas (instead of continuing it as a funding priority for the next quadrennium). In this regard, sustained and increased funding will be essential for advancing the work to transform learning with living heritage, both under the umbrella of UNESCO’s ongoing intersectoral work and in connection with other intervention areas under the Convention. Areas of action will include: (a) developing capacities, tools and methodologies tailored to diverse educational settings and levels; (b) advancing less-explored areas such as technical and vocational education and training and non-formal education; (c) providing technical assistance for needs assessments, pilot activities and strategy development at the national level to embed these approaches within education systems; (d) supporting inter-ministerial dialogue to ensure coordinated and inclusive policy development and implementation; and (e) raising awareness and strengthening communication, networking and cross-regional exchange.
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